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Introduction

This report will provide exemplification of students' work, together with tips and comments, for
Paper 2 of the International GCSE Specification A in English Language.

This was the second summer examination of the Specification A in International GCSE English
Language 9-1.

The paper consists of three components:

Unit 1: Non-fiction and Transactional Writing - 60% (examination);

Unit 2: Poetry and Prose Texts and Imaginative Writing - 40% (this examination) OR 

Unit 3: Poetry and Prose Texts and Imaginative Writing - 40% (non-examination assessment).

Students may also be entered for the optional Spoken Language Endorsement (non-examination
assessment).

Unit 2 for Poetry and Prose Texts and Imaginative Writing is assessed through an examination
lasting one hour and thirty minutes.

The total number of marks available is 60.

The reading and writing sections on this paper are loosely linked by the theme of the text from the
Anthology which appears on the examination paper.

This focus of this component is:

Section A – Poetry and Prose Texts: study and analyse selections from a range of fictional poetry
and prose texts. Students should study the poetry and prose provided in Part 2 of the Pearson
Edexcel International GCSE English Anthology in preparation for responding to a given extract in the
examination.

The specification identifies that students: 'should be able to read substantial pieces of writing
(extended texts) thatmake significant demands on them in terms of content, structure and the
quality oflanguage. Throughout the qualification, students should develop the skills of inference
andanalysis.’

Students are advised to allocate 45 minutes to Section A, and there will be one essay question on a
poetry or prose text from Part 2 of the Pearson Edexcel International GCSE English Anthology, which
will be made available in a booklet in the examination if it is a longer extract or will be in the
Question Paper in the case of a poem.

Students will answer the question in this section and 30 marks are available. There are three bullet
points to prompt the response and the third bullet always asks students to consider language and
structure.

Section B – Imaginative Writing: explore and develop imaginative writing skills.

Students are advised to allocate 45 minutes to Section B.

There are three writing tasks, to some extent linked by theme to the reading extract.
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Students pick one question to respond to and the response is worth 30 marks.

The format of the tasks remains the same for each series:

Question 2 follows the format ‘Write about a time when you, or someone you know…’,

Question 3 follows the format ‘Write a story with the title…’

Question 4 offers two images as a prompt for a response which is always ‘Write a story that
begins…’ or ‘Write a story that ends…’.

The Assessment Objectives for this paper are:

Section A: Reading

AO1:

read and understand a variety of texts, selecting and interpreting information, ideas and
perspectives

AO2:

understand and analyse how writers use linguistic and structural devices to achieve their effects.

Section B: Writing

AO4:

communicate effectively and imaginatively, adapting form, tone and register of writing for
specific purposes and audiences

AO5:

write clearly, using a range of vocabulary and sentence structures, with appropriate paragraphing
and accurate spelling, grammar and punctuation.

It was clear that students were all able to respond to the extract from the Anthology in the
examination, and that most had studied it before (although ALL students must have studied the
Anthology fully). Some students had been taught about the context and genre of the text.

Throughout the qualification, overall students had been prepared well and all had, at different
levels, developed the skills required to answer the questions.

It was also clear that students used what they had studied in their reading to feed into their
imaginative writing, which inspired them. As the specification identifies, the main aims for our
students in this paper are:

read critically and use knowledge gained from wide reading to inform and improve their own
writing

write effectively and coherently using Standard English appropriately
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use grammar correctly, punctuate and spell accurately

acquire and apply a wide vocabulary alongside knowledge and understanding of grammatical
terminology, and linguistic conventions for reading, writing and spoken language.

Students had, pleasingly, been given the opportunity to practise their writing techniques and
planning and proofreading skills.

The responses of students had some positive features.

It was clear that students had been able to understand the ideas in the text and could comment on
language and structural features. Their own writing was often lively and enthusiastic and had a
clear sense of purpose and audience in the voice and ideas used.

Examiners were impressed by:

evidence that many students had understood the content of and ideas in the text

the successful use of the bullet points within the question

completion of the questions in the paper and coverage of the assessment objectives

the range of vocabulary for AO5

writing that showed creative ideas and suitable tone, style and register for audience and
purpose.

Less successful responses:

demonstrated a lack of prior study of the text

demonstrated a lack of awareness of the range of ideas in the text

failed to reference the question, with students simply writing all they knew about the text

followed a rigid structure in their responses, with a paragraph by paragraph approach

had an insecure grasp of language and structure with a lack of understanding of how language
and structure were used, feature-spotting or confusion of terms

had limited comment on language and structure and relied heavily on description of ideas or
events for Question 1

failed to support points using appropriate textual evidence

lacked organisation of writing such as paragraphs and structural and grammatical features

lacked accurate spelling and secure control of punctuation and grammar.
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Question 1 

Most candidates seemed to know the extract and it appealed to them.

Unfortunately, some candidates seemed to have not seen the extract before and gave responses
that simply copied the extract or paraphrased it (unlikely to be rewardable).

At the other end of the scale, there were some responses with outstanding analysis of the writer's
craft.

Many from differing centres had difficulty identifying the narrator, mixing him up with the writer
Susan Hill.

Examiners did note some interesting ideas from candidates:

How Gothic tropes appeared frequently

Imagery mirroring how the wind is invading his mind

References to the semantic field of nautical navigation

How the reader is heavily reliant on the narrator’s senses

How the use of past tense creates a distance between the narrator and the reader

The reference to 'no light' is both literal and metaphorical – he cannot see, but there is also a lack
of understanding

How the narrator could possibly be suffering from schizophrenia as he is in a trance-like state,
thinking there is someone there and wanting to be a child again

How the extract fills the reader with excited terror

The narrator is against a foe he cannot reason with or understand

How the image of a ship at sea shows imbalance ahead for the reader

How the underlying sense of trepidation is evoked in the reader

Spider is an agent to alternate between the narrator’s incoherence and reality.

AO1

The first two bullet points in the mark scheme relate to AO1 - read and understand a variety of texts,
selecting and interpreting information, ideas and perspectives. The level of understanding of the text
from the Anthology is assessed in the first bullet point, and the selection and interpretation of
information, ideas and perspectives in the text in the second bullet point. At the very basic level,
candidates tended to describe what was happening in the text (with varying degrees of success).
They were able to show some understanding of some parts of the text, but the understanding was
uneven. There was often limited selection and interpretation of information and ideas: for example,
candidates at this borderline often did not move past theme and ideas. Candidates at the Grade 4
borderline were able to identify some of the key ideas in the extract, although at this borderline
grade there was often an imbalance where the focus was on identifying basic/valid ideas and
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information rather than being appropriate, apt or persuasive for the higher Levels. For example,
candidates at this borderline grade often had not considered more than broad ideas such as the
narrator’s feelings. There was a lack of ‘drilling down’ into the text to examine the more nuanced
ideas considered by candidates achieving higher marks, for example, one candidate wrote that the
narrator felt there was a ‘foe he cannot reason with or understand’. Candidates at borderline Grade
7 were more direct in approach, as they were able to select the relevant ideas from the extract in a
detailed, but succinct manner. Candidates at this borderline covered the full text and understood
the complexities of the narrator’s experience and feelings.

AO2

The third bullet point in the mark scheme relates to AO2 - understand and analyse how writers use
linguistic and structural devices to achieve their effects. There needs to be understanding of the
language and structure used in the text, and the level of skill is also a discriminator. Explain is a mid-
level skill, comment a lower level skill and explore/analyse higher-level skills, which gives candidates
opportunities to achieve across the range. At the lowest levels, candidates often identified and
named devices, but did not demonstrate the skill or understanding to discuss their use. At this
level, responses were characterised by writing without any explanations, limiting them to, at best,
comment.

Candidates here were good at finding both language and structure features, but not as confident at
explaining them. The use of pathetic fallacy is a good example here. This feature tended to be
commented on, but lacked any sense of what it was used for. The responses were much more at a
descriptive level, with limited and underdeveloped evidence. Candidates at the Grade 4 borderline
were commenting on and explaining language and structure, with appropriate and relevant
references. Candidates at this borderline grade were able to pick out features to link back to the
ideas – there were many references to simile, pathetic fallacy, repetition and rhetorical questions –
but often there was little developed explanation of the effect of these features.Examiners reported
‘quite a lot of image-spotting in the middle range and not always relating this to the question,
especially in terms of how the narrator is presented. ’Candidates at the Grade 7 borderline were
commenting on both language and structure consistently, confidently and succinctly. At this
borderline grade, candidates were exploring and analysing language and structure, with detailed
and discriminating references. The majority at the borderline grade were able to explore less
obvious features such as tone and the psychological effects of the experience on the narrator
alongside the features of borderline Grade 4. The examples of language and structure used at this
borderline grade were much more considered and selected than at borderline Grade 4, and often
were linked confidently to genre (‘Gothic tropes’ for example).The final bullet point in the mark
scheme relates to selection and use of references from the text which has been studied for both
AO1 and AO2. This is a very useful discriminator in this question. As previously mentioned,
candidates were sometimes unable to consider references that supported different ideas and
information (rather than many references which illustrated the same point) where students
perhaps missed key elements that would have demonstrated apt, persuasive selection of
information and ideas.
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This response is an example of one which shows clarity of expression and
organisation. However, this is not a requirement for the assessment of this
question.

The candidate starts by offering a general introduction which is unnecessary,
but does secure their answer to the question focus.

In the first point, appropriate and relevant selection is made and shows
sound understanding of the narrator’s changing feelings. It moves to rational
thoughts and clearly shows the change to irrational thoughts on hearing the
cry followed by the narrator’s inner dilemma. However, this is not completely
developed.

The answer offers explanation of the change of mood, calm and also violent
rage (although this could be clearer), with explanation of emotive language
which could be exemplified more thoroughly.

There is sound explanation of language and structure: the use of simile,
‘powerful unusual vocabulary’, rhetorical questions, emotive language, short
sentence, pathetic fallacy onomatopoeia, personification and literary devices.

There are also some clear comments on the effect of the language and
structure, for example: it creates suspense; foreshadows; it interests the
reader.

There is some feature-spotting, however, for example the auditory imagery
and structural comments. The references are appropriate and relevant.

The response meets all of the bullet points in Level 3. There is sound
understanding of the text, and selection and interpretation of information,
ideas, perspectives is appropriate and relevant to the points being made.

For AO2, there is clear understanding and explanation of language and
structure and how these are used by writers to achieve effects, including use
of vocabulary and sentence structure.

The selection of references is appropriate and relevant to the points being
made.

The answer does not move into Level 4 as the effects are not explored, and
there is a lack of detail.
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This is an example of an answer you may start out, as we did, considering
Level 4 or low Level 5, particularly given the quality of spelling.

It is important to remember that spelling is not assessed on this question. On
further reading, and reading out loud, we agreed it did everything in Level 5
to achieve full marks.

An answer does not have to be ‘perfect’ to achieve the top of the mark range
– the consideration is: ‘has it done everything in the Level?’.

This response shows perceptive understanding of the text, despite a general
introduction.

Responses in Level 5 are generally characterised by use of discriminating
references – where candidates really think about which examples they will
give to illustrate their points. This candidate does this and integrates their
references very confidently and seamlessly.

The understanding and analysis of language and structure is perceptive,
meeting this bullet point in Level 5, and the selection of references is
discriminating. The interpretation of ideas and the impact on the reader is
perceptive.

Interwoven points about predatory language, personification, juxtaposition,
simile, foreshadowing, pathetic fallacy, graphic language, repetition, syntax
and many others are linked to ideas such as sinister undertones,
vulnerability, isolation, psychological breakdown and are apt and persuasive.

This response is placed at the top of Level 5. There is perceptive
understanding of the text, and the selection and interpretation of
information, ideas and perspectives is apt and persuasive in clarifying the
points being made.

There is perceptive understanding and analysis of language and structure
and how these are used by the writer. The selection of references is
discriminating and clarifies the points being made. This answer really sustains
the perceptive understanding, despite its spelling errors.
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This answer starts by describing events, and there is an attempt to focus on
the question, ‘to interest the reader’, although the first part of the answer is
merely feature-spotting techniques: ‘making the title of the story a question’
(which is incorrect), ‘pathetic fallacy to foreshadow an event’.

There is some understanding of the text, with a valid (but underdeveloped)
point on foreshadowing and false sense of reality on page 2. The bottom of
page 1 shows some understanding of the effect of language, in the ‘to make
the reader belive [sic] that the character has a false sense of security’,
although it is not clearly linked to the examples offered.

On page 2, the candidate identifies personification but does not offer much in
way of explanation (it is more identification, Level 1, and comment, Level 2).
The comment on overthinking things again shows some understanding of the
text but is quite confused and not developed. The selection of references is
valid, but not developed.

The response meets the first bullet in Level 2, the second and third bullet
points in Level 1/2 (given the interpretation and range of ideas is a little
limited and language is identified and commented on) and the final bullet
point in Level 2.

Given that the candidate has met Level 1 and touches on Level 2 in bullets 1
and 4, this answer achieves a mark of 8 at the lower end of Level 2.
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This answer begins with a clear focus on the question, and there is evidence
of sound understanding that the writer uses description, and clear comment
that this has the effect ‘to aid the reader in understanding the situation to
better follow the story’.

Language features are mostly clearly explained, for example; similes,
personification, onomatopoeia, but in some cases the candidate lists
techniques without much explanation.

On the second page, the points are more securely explained, for example:
‘house mirrors Arthur’, ‘Arthur’s emotional turmoil’ and ‘unhinge Arthur’s
mind’. There is more developed points on the fear of the unknown and how it
begins to unhinge the narrator’s mind but then the candidate struggles to
explain this effect, ‘more relatable to the reader’.

This response is an example of a mid-Level 3, 'point, evidence, example'
answer.

It meets the first bullet in Level 3, with sound understanding of the text,
although this is not always secure and can be repetitive.

The second bullet point in Level 3 is mostly met with some appropriate and
relevant selection and interpretation of information and ideas, although there
can be some repetition and lack of development.

There is clear understanding and explanation of language and structure with
appropriate references to meet Level 3 – AO2 is more securely into Level 3
than AO1.

Although uneven, ‘best fit’ places this at the middle of Level 3.
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This answer starts by immediately focusing on the use of the supernatural,
with the reference to ‘suspension of disbelief’, linked to the example of the
wind and its effect of creating ‘a tangible link from the supernatural to the
natural’. This effect is thoroughly explored with plenty of detail in terms of the
reader’s response.

There is thoughtful organisation as the response moves to the use of the
narrator’s thoughts to convince readers. Sustained and thorough
understanding continues with exploration of language, for example the
understanding of how he questions himself about the ghost, going from not
believing it to confirming he does believe it and the effect on the reader from
that. Some points, for example the point about the relatability to the reader,
are a little repetitive.

While the response meets Level 4 fully, there are touches of perception which
shows some achievement of Level 5, particularly around the protagonist not
being as you would expect, and the incessant nature of the wind.

Textual references fully support the points being made, are well-embedded,
and show detailed exploration of how they achieve effects. Towards the end
of the response, the effect is more explained, i.e. ‘since they want to read on’,
but this does not detract from the level of detail and exploration evident.

The response meets all the bullet points in Level 4, and with a few touches of
perception just moves into Level 5 at the bottom of this Level. Again, this is a
response where ‘best-fit’ applies and it is useful to consider whether the
higher level can be given. It would need to show more perceptive
understanding throughout to be more securely in the level.
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The candidate starts by offering a general introduction which is unnecessary,
but does secure their answer to the question focus.

In the second paragraph the candidate shows exploration of language (Level
4): the simile to ‘describe the house as being completely isolated and that the
extreme weather had caused the destructive appearance of the house’.

There is also some explanation (Level 3) evident here, the personification
used to create ‘a further sense of horror for the reader’.

There is evidence of exploration of pathetic fallacy and its effect, (it is used to
reflect the ‘dark and scary atmosphere’, and the contrast between childhood
memories and reality is explored with appropriate references.

There is explanation of structure (the gradual build-up of tension, use of
short sentences, listing) and some exploration (repetition of rhetorical
questions, repetition) and this is linked to the effect on the reader.

Dialogue and metaphorical language are explained, as are descriptive actions.
The final point on the ending shows exploration.

This is a sustained response which does move out of Level 3.

While there are some features of language and structure that are just
explained (Level 3), there are parts that show exploration, moving this into
Level 4. This response meets the first bullet fully in Level 4, with sustained
understanding of the text.

The second bullet point is met more in Level 3, with appropriate and relevant
selection and interpretation of information, ideas and perspectives.

There is clear and sometimes thorough understanding and
explanation/exploration of a range of language and structure features with
appropriate references to meet Level 3 and sometimes Level 4.

This is because there are a range of features covered and there are some
places where these features are explored.

There is a lack of depth and detail to move more securely into the higher end
of Level 4.

This is a response where ‘best-fit’ applies and it is useful to consider whether
the higher level can be given.
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Question 2 

At the lowest grade boundary students tended to offer a basic response. They always had
straightforward use of tone, style and register, with audience and purpose not always clear. At this
level students tended to express but not always connect ideas and information, with limited use of
structural and grammatical features and paragraphing. There were few responses that only
achieved Level 1 – this was mostly because these students hardly wrote anything, offering a basic
response, or the sentences did not make sense at all.

At the Grade 4 borderline students tended to at least have straightforward and at best appropriate
use of tone, style and register, selecting material and stylistic or rhetorical devices to suit audience
and purpose. At this borderline level students tended to connect, but not always develop, ideas and
information, with some structural and grammatical features and paragraphing. There was a
tendency in the majority of responses marked at this borderline grade to set out a stronger
description in the start of the story and then focus more on plot towards the end where planning
had let the students down. In some cases the stories lacked development to move higher into the
mark scheme for AO4. At this borderline grade the use of vocabulary and syntax tended to be
appropriate but repetitive and at times limited to vague simile/metaphor, use of short sentences,
questions and exclamations for effect. The level of AO6 at this borderline was appropriate but
overall formulaic, where it appeared that students had been advised to include plenty of adjectives
or similes in their writing and felt the need to include them at all times.

In the best responses students tended to at least have successful and at best touches of subtle use
of tone, style and register, managing ideas and stylistic or rhetorical devices to suit audience and
purpose. At this borderline level students tended to manage, but not always manipulate, ideas and
information, with a range of structural and grammatical features and paragraphing. Responses at
this level had some creative ideas, humour and withholding information to the end as a technique.
The Grade 7 boundary tended to have some selective vocabulary used for specific effect rather
than just to demonstrate knowledge of particular multi-syllabic words.

The assessment objectives for these tasks effectively discriminated the quality of responses. Advice
to centres would be to encourage students to avoid thinking they need to write a whole novel or
even short story in the time available – they need to have a clear organisation and direction in
mind, and to perhaps not ‘over-season’ the pieces with vocabulary and syntax.

The main areas that discriminated the writing responses were:

whether students could meet both parts of the first part of bullet one in the mark scheme for
AO5 – for example they often expressed ideas to achieve in Level 2, but these ideas lacked the
order for the second part of that bullet. In Level 3, they may have connected ideas but not
developed them.

the success of tone, style and register in AO4.

the spelling of basic vocabulary in AO5.

the accuracy of punctuation and use of varied punctuation in AO5.

the use of a range of sentence structures for AO5.

Sentence structure was clearly an area centres had focussed on: varying the way sentences begin;
more use of subordinate clauses to begin complex sentences; effective use of one-word sentences
and one-sentence paragraphs to demonstrate conscious crafting. Some students attempted to use
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ambitious vocabulary while some seemed to steer away from ambitious vocabulary in order to
maintain accuracy.A key message to centres is to focus on crafting and organisation whatever the
nature of the task. This was a common weakness running through all but the very best answers.
The more straightforward answers showed a lack of organisation and often demonstrated a lack of
planning and direction. Be ambitious in the structure, vocabulary and range of ideas and try to be
creative and original.

In terms of register it was clear that the majority of the students knew how to write an imaginative
piece, however there were some that produced responses that were more like an essay. Examiners
noted that students need to manage their time better, as even responses that started off strong
appeared unfinished or rushed at the end. Some comments from examiners include: 'Better
responses included effective structural/language devices that were appropriate to the tone of the
writing, included higher level vocabulary and wrote in an effective and original tone and register.
There was also effective use of pathetic fallacy and dialogue to enhance the stories'. ‘The titles of
these questions clearly invited some lively storylines and many wrote from personal experiences
for all three questions, which benefitted many of them. In general, students managed to
communicate clearly in their responses.’

This was a question that examiners felt was ‘A question that appealed to a range of students,
especially those who felt more secure in narrating details of a trip taken’.

There were more actual places used as the subject matter than imagined ones, but there was a
range, for example, a geographical location, such as New York, Dubai, or a resort in a place such as
a theme park. There were even some football clubs. One examiner noted: ‘A few powerful pieces:
one that stays in my mind was the description of a visit to a refugee camp in Somalia’.

Examiners noted varied quality of responses being offered. More limited pieces focused on a much
more basic account of a holiday or a journey without a sense of purpose or audience. Examiners
did find that, even in very basic responses, there was often a sense of audience and purpose. Many
of these responses were based on real trips taken, and in some cases were listing events that
happened, i.e. waking up, having breakfast, getting on a plane.

The majority of students managed to go beyond Level 2.

Some students chose to turn the new place into a sinister location and developed their writing into
a scary story which tended to work fairly well. Most students were able to explain what the new
place was like and why they visited. Better responses gave a much more descriptive response
implementing a lively tone and register. The odd student made their responses quite comical which
worked well.
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This is an interesting and engaging story and the opening grips the reader
with a short sentence.

As this is an unusual response, it benefits from reading out loud.

There is successful communication of the experience at the lake, contrasted
with the experience of the narrator’s father, and the experiences of animals,
and successful communication of the complex feelings the narrator has
about God’s creation of nature and death, hopelessness and fatigue.

There is effective use of form, tone and register, and there some
sophisticated touches, for example in ‘The air’s taste was not one of God’s
beauty but one of fatigue and hopeless’, in spite of the unfinished word, and
the questioning tone taken.

There is some subtlety of ideas which appear quite complex (religion, the
form of the narrator – are they human, animal?)

For AO4 the candidate meets all of the bullets in Level 4, with successful
communication and effectiveness in the use of form, tone and register.

There is a secure sense of purpose (visiting a new place) and the audience.
There are some ‘glimmers’ of Level 5, in the subtle and complex ideas, but in
some cases ambition has limited the candidate moving higher as it is perhaps
too complex to communicate in a perceptive way. The response sometimes
overstretches and becomes a little repetitive (not for effect), for example the
idea of being underwhelmed and the questioning of God.

For AO5 the candidate manages information and ideas, with structural and
grammatical features used cohesively and deliberately across the text – for
example the balanced crafting at the bottom of page 2– ‘grey and leafless’
(potential play on words with ‘lifeless’, ‘stagnant and lifeless’, the alliteration of
‘deer dash’.

There is use of a wide, selective vocabulary, for example quivering, inevitable,
stagnating, depiction but there are spelling errors.

The candidate positions punctuation for clarity, although perhaps not a broad
range (speech marks, question marks) and there is some definite
management of sentence structures for deliberate effect, for example the
short sentence ‘I was underwhelmed’ and the complex sentence.

They meet all of the bullet points of Level 4, although the spelling and lack of
range of punctuation meets ‘best-fit’ mid-Level 4.
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This response starts with quite a lively tone and creates an effective image of
the arrival in Atlanta.

Until the end of the piece, there is a secure realisation of purpose and
audience. There are some effective descriptive touches: ‘face pressed against
the window’, ‘overpowering’, ‘worked tirelessly’.

The communication of the idea of the candidate visiting Atlanta for the first
time is successful, and the tone is always appropriate and clear and
sometimes effective (the section on Coca-Cola is more Level 3).

For AO4 the candidate communicates successfully in the main (Level 3/Level
4). The candidate shows mostly secure grasp of the purpose and of the
expectations of the intended reader (Level 3/4), and quite effective use of
form, tone and register (Level 3/Level 4).

For AO5 the candidate manages information and ideas, apart from the
section on the visit to Coca-Cola.

There is a wide, selective vocabulary, with accurate spelling, for example: 
immigration, suburbs, overbearing, sightseeing, overpowering, tirelessly.
Occasional errors do not detract from those which are correct.

A range of punctuation is used, and sentence structures are managed for
deliberate effect, for example: ‘Too tired to function properly, I headed
straight to bed, excited for what the next day would bring’. In some cases the
vocabulary is repetitive, and the management of ideas is lost slightly at the
end, achieving securely into Level 4 for AO5, but not the top.
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Question 3 

In this series this question proved the most popular.

Examiners felt that this question produced the most Level 4/5 responses, with many students
writing very imaginatively with a metaphorical idea of a storm.

One examiner noted ‘I really enjoyed reading all the different interpretations on this’. For example,
there were many accounts of a tropical storm, storm at sea, a hurricane, something post-
apocalyptic which rained down acid (allowing students to explore the effects of climate change).
There were also examples of clever use of the storm as pathetic fallacy in some answers. For
example, the storm as dementia, where a person/people was/were the storm (‘Evon was the storm’,
a gang called The Storm), a horrific home atmosphere, a storm of grief, trying to cope with loss, or
where the storm was inner depression.

Some students were obviously influenced by the extract and used incidents and vocabulary from
that, not always effectively.

One interesting response thought creatively and used the calm before the storm. One examiner
quoted ‘‘'Maybe today would be the beginning of the rainbow’ - a lovely ending.’
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The candidate indicates from their plan a clear organisation – with beginning,
middle and end.

The response is an appropriate story with clear form, and the story moves
clearly from the day starting out bright and positive, moving to clouds coming
in and the storm arriving, to the (rather quick) passing of the storm. The
sense of purpose and audience is clear, although the ideas may appear
simplistic and a little too fast-paced to be secure.

For AO4 the candidate communicates in a clear way (Level 3). There is a clear
sense of purpose and audience. The strongest of the bullets is the third,
where there is appropriate use of form, tone and register (Level 3), and the
second page is stronger than the first. It does almost everything required for
Level 3, but is not borderline Level 3/4 and therefore achieves 10 marks.

For AO5 the candidate connects appropriate information and ideas, although
these could be developed more (they start out being quite developed, but
then move in a very fast-paced way which impacts on development).

Structural and grammatical features and paragraphing make the meaning
clear. The candidate tries hard to vary and punctuate sentences and
openings, for example: using repetition for effect.

The final paragraph of page 1 is typical of this response, with varied
vocabulary (Level 3), employing techniques but ending in a spelling error
which spoils the climax!

Likewise, control is not always secure, for example at the top of page 2. The
response meets all of the bullets in Level 3, and just moves into Level 4 by
meeting the third bullet – there is a range of punctuation for clarity, for
example: ellipsis, question and exclamation mark, dashes, speech marks, and
the management of sentence structures for deliberate effect, for example:
'Everyone froze. Nothing moved. No sound.'
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This candidate takes an unusual approach to the task, with the mystery of
how the narrator came to be on the raft (we do not worry too much that the
candidate says both raft and boat).

The opening is effective, and by the end there is a realisation that it is
perceptive and subtle. It is important to remember that what a young person
sees as subtle communication is not always what we might expect!

For AO4 the task is sharply focused on purpose and the expectations of the
intended reader, with the motif of the thirst and desire for water contrasted
with the water ‘turned into ammunition’ and the use of personification of the
wind.

For a young person, there is sophisticated use of form, tone and register, for
example: ‘Disappointment would have been an understatement for what I
saw as I looked around’, ‘completely at odds with my insignificant raft’. There
is full achievement of Level 5 – while it is not always fully sophisticated, this
does not mean it cannot achieve full marks – we do not require perfection.

For AO5 the candidate manipulates complex ideas (the motif of water used
throughout) utilising a range of structural and grammatical features to
support coherence and cohesion.

An extensive vocabulary is used strategically here, for example: caressing,
palate, parched, acclimatise, ammunition, and rare spelling errors do not
detract from overall meaning.

There are lots of techniques subtly employed, for example single line
paragraph for effect, sentence starters, and the repetition of ‘Darkness’ at the
beginning and end.

Punctuation is accurate and well-controlled to aid emphasis and precision,
and a range of sentence structures is used accurately and selectively to
achieve particular effects. AO5 does not have to be perfect to achieve the top
mark of Level 5.
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Question 4 

This question was the least attempted question.

Many students wrote about a bad situation that happened and then ‘they just decided to get on
with it’ at the end.

Many of the students wrote a narrative which was usually about something negative, there were
very few happy ideas.

Generally, the stories were clearly structured, and all students showed a good understanding of
what they needed to do.

Better responses used a lot more description in their writing, setting the scene and creating an
appropriate tone.

Many of the better responses had some kind of moral to their story. Only a few seemed to use the
images as inspiration and several set their pieces in an examination or school work situation.
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It is difficult to see the connection here with the title, unless it is in broad
terms and about making a decision about the future. The candidate explains
coming to the country with limited English, studying for examinations and not
getting the grades they needed, then making a decision about the future.

For AO4 the candidate meets all of the bullet points in Level 2.
Communication is broadly appropriate with some sense of the purpose and
reader. The form, tone and register are straightforward. This is a response to
read aloud, as you can hear that the communication is not always clear, but is
broadly appropriate.

In AO5 the candidate uses paragraphs mostly correctly and information is
ordered at a basic level. There is some correctly spelt vocabulary, for
example: teachers, speaking, translate, friends, finally, enough, but there are
also some words that are indecipherable.

Punctuation is used with some control and there is an attempt to create a
range of sentence structures including coordination and subordination
(although sentences with subordination are not punctuated correctly). Again,
all of the bullet points of Level 2 are met.
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This is a brief response, and we start thinking of Level 1 in this case.

However, communication more than ‘at a basic level, and limited in clarity’ –
the message of plans for the future and the background to this candidate is
evident.

There is little awareness shown of the purpose of the writing and the
intended reader. It is unclear how this links to ‘I decided to get on with it’, or
how the reader is engaged. There is some, limited, awareness of form, tone
and register. It does not use the images for this question, but this is not
essential and they are just there for support.

The response meets Level 1 fully for AO4, since it borders on communicating
in a broadly appropriate way. For AO4, therefore, the response meets Level 1
fully, with a mark of 3.

For AO5 the candidate does express information and ideas, and there is
limited use of structural and grammatical features (although there are two
paragraphs). The candidate does meet the second bullet point in Level 2, as
the response has some correctly spelt vocabulary, for example accountant,
examination, because, Everything, family, although there are frequent errors.
The third bullet point is met in Level 1, as there is punctuation used with basic
control, and underdeveloped, often repetitive, sentence structures.

It is important that the errors do not negate the positives.

IGCSE English Language 4EA1 02     63



64     IGCSE English Language 4EA1 02



Paper Summary

Based on their performance on the paper, candidates are offered the following advice:

Ensure you have studied the poetry and prose texts in the Anthology fully and use the
examination time to remind yourself of the text, not re-read it.

Even if the text is a longer extract, consider the key points linked to the question you are being
asked.

Make sure you are covering the whole text from beginning to end in order to meet AO1 in the
higher levels.

Read the question carefully and make sure you are answering this question, not telling the
examiner what you know about the text you have studied. The selection needs to be relevant to
the question you are being asked, in this case 'interesting the reader'.

For AO2 (language and structure), make sure you are offering ideas about how language and
structure are used. Many of you were able to give examples, but sometimes you did not offer a
comment about how the example was used.

For AO2, try to cover points on both language and structure, commenting on the different
techniques that have been used by the writer and how they link to the overall topic of the
question, in this case how readers are interested.

When you are writing, always think about your reader, what information and ideas you want to
develop and how you want the reader to react at different parts of your writing; then choose
effective words, phrases or techniques available to you to achieve those effects.

Think carefully about how you will begin to write so that it is engaging for your reader from the
beginning.

As you begin to write, know where you will end. This will help you to write in a manner that is
cohesive and coherent for your reader.

Take care throughout with accuracy: spelling, punctuation and grammar

In writing, focus on crafting and organisation whatever the nature of the task.

Be ambitious in your structure, vocabulary and range of ideas and try to be creative and original.

Use the number of marks available for each question as an indication of how long you should
spend answering each question.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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